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Abstract 
 

     Amid the COVID-19 pandemic, 
(University of Windsor) swiftly adapted their 
Master of Social Work for Working Profes-
sionals (MSWwp) program from in-person to 
online delivery. Conducting an extensive lit-
erature review, the paper compares existing 
online MSW programs while emphasizing 
the unique aspects of the MSWwp program. 
Using an explanatory lens, insights from 
School of Social Work faculty and staff high-
light lessons learned during this transition. 
The results explore virtual academic integra-
tion, instructor training, technological sup-
port, and student satisfaction. This paper pre-
sents a pioneering, step-by-step model for the 
successful conversion of a Canadian graduate 
social work program from in-person to 
online. 
 

Introduction 
 

     Since the beginning of the COVID-19 
pandemic, many countries around the world 
shifted their teaching approach from in-
person lectures to virtual learning, which uti-
lizes all the means of modern technology 
(Daniel, 2020; Mirick, 2020). That said, the 
University of Windsor faced a unique chal-
lenge as by the time the pandemic hit North 
America in March 2020, course instructors 
and students were preparing for final exami-
nations to take place. As the pandemic started 
to spread throughout Canada, the University 
of Windsor moved to an essential-service-
only model; cancelled all in-person classes, 
labs, and final examinations; and required 
instructors to find alternative means of as-
sessments to conclude the semester. 
     Located in Windsor, Ontario, Canada, the 
city is home to more than 217,188 people 

(Statistics Canada, 2016). The University of 
Windsor has more than 16,321 students 
(University of Windsor, 2019). Located in 
Downtown Windsor, the School of Social 
Work offers Undergraduate (Bachelor) and 
Graduate (Master, Master for Working Pro-
fessionals and PhD) programs. The Social 
Work for Working Professionals program 
offers two locations for students, Windsor 
and Peel.  
     While the end of winter semester was 
somewhat chaotic, the summer semester was 
much smoother thanks to the learning curve 
experienced by faculty and staff, graduate 
assistants, and students throughout the 
School of Social Work. This paper discusses 
lessons learned from the Master of Social 
Work for Working Professionals program’s 
transition from in-person to remote learning. 
The paper will provide a description of the 
Master for Working Professionals (MSWwp) 
program, the general model and orientation, 
along with the detailed process of the pro-
gram’s transitions from in-person to online 
delivery.  

 
Background of the study 

 
Online Master of Social Work Programs 
     Online Master of Social Work programs 
existed in Canada long before the COVID-19 
pandemic; however, as many provinces start-
ed implementing strict health guidelines and 
measures to compact the pandemic, the ma-
jority of universities switched their Master of 
Social Work programs to virtual delivery. 
This step enabled universities to offer remote 
learning but also ensure they were following 
the social and physical distancing require-
ments as set by provincial health authorities. 
The fast transition did not allow time for sys-
tematic review of promising practices or in-
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tentional planning for learning online. As the 
possibility of resuming in-person learning 
started appearing, the question remained as to 
whether differences in learning outcomes and 
experiences exist between in-person and 
online learning. To answer this question and 
understand how to best structure and evaluate 
the online MSWwp program, faculty at the 
School of Social Work are sharing their ex-
perience, lessons learned, and challenges ob-
served in the in-person to online program 
transformation. The major themes presented 
in this paper will include the program’s cur-
riculum, instructors’ training, technological 
assistance, and students’ satisfaction in rela-
tion to transitioning the program online. The 
paper will present all those themes in the 
form of lessons learned from this experience. 
 
Coronavirus Disease (COIVD-19) 
     Back in December 2019, the outbreak of a 
cluster of acute respiratory illness, now 
known as the novel coronavirus (COVID-
19), occurred in Wuhan, Hubei province and 
continued to spread rapidly throughout China 
(Wang et al., 2020; Zheng et al., 2020). On 
March 11, 2020, the World Health Organiza-
tion (WHO) declared the outbreak of COVID
-19 a pandemic as measures of prevention 
and control became extremely serious 
(WHO, 2020; Zheng et al., 2020). While the 
origin of the COVID-19 is still being investi-
gated, evidence suggests that the spread to 
humans occurred through illegal selling of 
wild animals in the Huanan Seafood Whole-
sale Market in Wuhan, China (Chen et al., 
2020). The nature of COVID-19 seems to 
likely affect older males who have existing 
health conditions and weaker immune sys-
tems (Chen et al., 2020; Huang et al., 2020). 
In early stages, patients experience severe 
acute respiratory distress syndrome (ARDS), 
acute respiratory failure, and other serious 
complications very similar to other viruses 
that can cause multiple system infections in 
animals and respiratory tract infections in 
humans, such as severe acute respiratory syn-
drome (SARS) and the Middle East respira-

tory syndrome (MERS; Chen et al., 2020; 
Yin, 2018).  
 

Purpose of the study 
 

     This paper aims to describe the steps tak-
en by the University of Windsor, School of 
Social Work faculty and staff to transform 
the MSWwp program from in-person to 
online delivery. First, the paper provides an 
extensive literature review to describe other 
Master of Social Work programs’ approaches 
to online curriculum delivery. The decision 
to include structures of other programs along 
with their outcomes was made to showcase 
similarities, differences, and the uniqueness 
of the MSWwp program at the University of 
Windsor. 
 

Literature Review  
 
Search Strategy  
     This paper searched ERIC, ProQuest So-
cial Sciences, Social Work Abstracts, Social 
Service Abstracts, CINAH, Proquest Nursing 
and Allied Health, and CBCA complete data-
bases in order to locate studies that compared 
online and face-to-face Master of Social 
Work programs since 2009. Only peer re-
viewed studies in English were included. The 
reference list of each article found was re-
viewed, as well as all articles cited by those 
found from the search above. Lastly, specific 
relevant journals Canadian Social Work, 
Journal of Teaching in Social Work, and So-
cial Work Education were manually re-
viewed. Once duplicates were removed, ten 
articles remained that compared online and in 
person Master of Social Work experiences. 

 
Master of Social Work Programs  
     The studies reviewed in this paper do not 
all report equally on student demographics, 
and when they do, they do not always share 
the same information about the student bod-
ies. In each of the programs, most of the stu-
dents were white and female, with the excep-
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tion of California State University, where 
students were majority female and Latina-
identified (Brown & Park, 2016; Park, 2015). 
There was a mixture of employment statuses 
while in MSW programs, with some studies 
positing that online students may have more 
previous work experience and may be older 
than in person students (Cummings et al., 
2013, 2015, 2019; Lawrence & Abel, 2013; 
Wilke et al., 2016). 
     Of the ten articles found, three reviewed 
the same program at the University of Ten-
nessee, and two reviewed the program at Cal-
ifornia State University. The University of 
South Dakota, Florida State University, Uni-
versity of North Dakota, Baylor University in 
Texas, Salisbury University in Maryland, and 
a ‘large Southeastern Public University’ also 
had articles reviewing their online Master’s 
program in some capacity in comparison to 
in-person education.  Some articles reviewed 
whole program outcomes, while others fo-
cused on student experiences in only one 
course. Many articles were found discussing 
the nuances of teaching online, but there was 
a paucity of findings relating to studies that 
compared online and in person Master of So-
cial Work programs. As in each program dis-
cussed, students self-selected into their 
stream of education; no randomized control 
trial studies were located. Further, while we 
are aware of online programs in Canada, no 
comparative experimental studies were found 
during this search.   
     The general overview of these studies 
suggests that there are few differences in out-
comes based on mode of delivery, online ver-
sus in person, though significantly more 
study is needed to feel confident in these re-
sults. The good news is that scores improved 
throughout the Master of Social Work pro-
cess, offering comfort that the degree is 
worthwhile for students. However, online 
programs reviewed had various blends of 
synchronous and asynchronous learning, in-
cluding synchronous program and one pro-
gram that was completely asynchronous 
(Park, 2015; Wilke et al., 2016). As research 

continues to grow about the importance of 
student engagement in learning, findings that 
online learning is more interactive and more 
student-led are important (Cummings et al., 
2013). The outcomes of each of the studies 
point to more research needed, specifically 
relating to the relationship(s) of sociodemo-
graphics and student outcomes.  One espe-
cially interesting note comes from Lawrence 
and Abel (2013), that faculty may have suc-
cess in developing strategies for advising that 
include inventories of learning styles and an 
overall snapshot of a student’s context to best 
support them.  
     There was diversity in MSW program de-
sign, both in person and online, with a varie-
ty of synchronous and asynchronous offer-
ings, including some hybrid within the same 
program.  The University of Tennessee 
(Cummings et al., 2013, 2015, 2019) pro-
gram has both synchronous and asynchro-
nous programming inside its MSW online 
classes, along the same timelines as in person 
students, and one class has two Saturdays in 
person. During these online courses, students 
interact with each other through small labs 
and posted reactions online. California State 
University (Brown & Park 2016; Park; 2015) 
has its online program as completely asyn-
chronous, with two eight-week classes at a 
time. Salisbury University in Maryland 
(Buchanan & Mathews, 2013) reviewed just 
one course in which the satellite students 
were ‘in class’ with instruction given both in-
person and on-line, while students received 
the instructions form their computers. In Tex-
as, Baylor University (Harris & Myers, 2016) 
students experienced a mixed methods mod-
el, with some students phoning in to join an 
online webinar during which others were live 
in the room. Lawrence and Abel (2013) ex-
plored a fully online clinical course in a large 
southeastern public university in the USA. 
Students at the University of North Dakota 
had an online program offered only part time, 
though the study was not clear as to the 
methodology of the program itself.  Lastly, 
Florida State University (Wilke et al., 2016) 
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explored a crisis intervention course as an 
asynchronous online program. Overall, two 
studies reviewed asynchronous methods of 
teaching and learning, while others offered 
some combination of both.  
     Most of the articles cited used Blackboard 
as a tool for learning in both online and in 
person courses, though its use varied for in 
person learning. Saba Centra was also cited 
as a reference for online learning (Cummings 
et al., 2013). Lastly, one program 
(Cummings et al., 2013) made use of Second 
Life, a platform where students could create 
avatars for use during role play and other 
learning. 
     It was evident through the literature that 
different programs use different combina-
tions of synchronous and asynchronous 
learning models not necessarily clearly 
spelled out in their studies. Further, some of 
these studies reviewed only one course, while 
others discussed outcomes of a whole pro-
gram. There are many reasons why student 
experiences vary in classrooms, many of 
them due to factors outside of the academic 
environment, that are hard to control. While 
some of the aforementioned studies may 
have acknowledged that various de-
mographics could influence results (for in-
stance, older students exhibiting higher con-
fidence due to more experience), not all ex-
plicitly controlled for these demographic var-
iables during their reviews. Further, when 
results were found, effect sizes were small, as 
were total numbers of students surveyed, es-
pecially in some studies. This review was not 
able to locate and therefore include any Ca-
nadian comparative studies, which adds to 
the limitations of transferability of findings 
in these studies. Strengths, however, do exist 
in the variety of ways outcomes were re-
viewed, through both academic measures and 
student self-report, allowing for a wide array 
of feedback. Many of the studies note that the 
same faculty taught both classes, which is a 
strength, though of course, for those that used 
different instructors, once again there are 
many different factors relating to student out-

comes.  
 

Materials & Methods  
 

Study Design  
     The authors of this paper conducted an 
extensive review of the literature in which 
they highlighted how existing online Master 
of Social Work programs deliver their curric-
ulum while showcasing the similarities, dif-
ferences, and the uniqueness of the MSWwp 
program at the University of Windsor. The 
study’s first author then employed an explan-
atory lens and conducted interviews with fac-
ulty and staff within the School of Social 
Work, at the University of Windsor, to high-
light the lessons learned from their involve-
ment in this transformative process. This was 
done through qualitative questions that in-
quired about the process which transformed 
the MSWwp program from an in-person to 
online setting. 
 
The Master of Social Work for Working 
Professionals (MSWwp) Program 
     The MSWwp program at the University of 
Windsor is a fully accredited social work 
program by the Canadian Association for 
Social Work Education. The program is 
structured around the School of Social 
Work’s mission that “…promotes social jus-
tice through quality professional education, 
advocacy, community partnerships, and the 
development and dissemination of 
knowledge through enquiry.” (University of 
Windsor, n.d.). The program provides stu-
dents with the opportunity to enjoy and bene-
fit from a unique educational experience that 
will equip graduates to take on leadership 
roles in the field of social work.  
     The program values social justice princi-
ples, equity, diversity and inclusion, op-
pressed and vulnerable populations, the so-
cial work professional code of ethics, and a 
safe adult learning environment which in-
creases professional behaviour in the field of 
social work. In recent years, the program pri-
oritized establishing an Anti-Black Racism 
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Task Force which resulted in a Black schol-
ars hiring initiative and an Anti-Black     
Racism initiatives fund. 
 
The MSWwp Program’s General Model 
     The MSWwp program is modeled after 
the full-time on-campus MSW program. 
However, students in the MSWwp program 
are enrolled in exclusive sections of these 
courses that are restricted to students in the 
MSWwp online program. Students in this 
program take a series of courses sequentially 
every semester. The MSWwp program is de-
livered online via Zoom on Fridays from 
3:30PM to 9:00PM and Saturdays from 
8:30AM to 4:00PM on alternating weekends. 
While the schedule above is rigorous, the 
very same schedule enables students to com-
plete their course work and assignments in 
between course weekends.  
The MSWwp program offers two streams: 
Regular Track and Advanced Track. Students 
who are entering the Regular Track hold a 
four-year honours bachelor’s degree and will 
complete the program in 32 months. Students 
who are entering the Advanced Track hold a 
Bachelor of Social Work and will complete 
the program in 16 months. 
     The MSWwp program allows student-
professionals to have an opportunity to share 
ideas, gain knowledge of best practices from 
other agencies and organizations, and learn 
from expert faculty members who come from 
diverse and strong academic and professional 
backgrounds. This allows students to transfer 
their new knowledge and skills back to their 
workplace after every weekend of teaching 
and interactions, therefore enhancing their 
applied learning experience. The program’s 
ecological perspective model also prepares 
students for opportunities at all levels of so-
cial work practice by granting students the 
opportunity to focus their courses’ assess-
ments on area of interest in the field. 
 
The MSWwp Program’s Objective 
     The MSWwp program is based on the 
principles of the ecological perspective in 

social work practice which include microsys-
tem, mesosystem, exosystem, and macrosys-
tem. The program’s objectives coexist with 
the School of Social Work’s mission and so-
cial justice statements and the educational 
policies implemented by the Canadian Asso-
ciation of Social Work Education (CASWE). 
     The program's central goal is to cultivate 
practical skills and knowledge in its gradu-
ates, empowering them to assume leadership 
roles in both direct and indirect interactions 
with service users.. Further, the MSWwp 
program also offer students the opportunity 
to   
· develop social work knowledge, values, 

and skills with vulnerable populations; 
· incorporate knowledge in the application 

of critical thinking skills; 
· understand and apply the theoretical ba-

sis of ecological systems perspective; 
· employ social justice, empowerment, and 

cultural competency techniques; 
· demonstrate the use of self with individu-

als, families, groups, organizations, and 
communities; 

· evaluate intervention techniques and de-
velop and implement research projects; 
and 

· demonstrate leadership in direct practice 
and indirect practice.  

 
Findings and Lessons Learned  

 
Program’s Curriculum 
      The transformation of the Master of So-
cial Work for Working Professionals 
(MSWwp) program from a traditional in-
person instructional model to a fully online 
learning environment was a multifaceted un-
dertaking that required meticulous adaptation 
of the academic structure and a comprehen-
sive overhaul of course syllabi. This section 
delves into the noteworthy findings of this 
transformative process, exploring two dis-
tinct aspects: (a) “Adapting to the Academic 
Structure” and transitioning all to online 
learning in a compressed timeframe, and (a) 
“The Modification of Course Syllabi,” with a 
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focus on individual faculty consultations and 
the recalibration of course content for the 
online milieu, particularly concerning the 
relevance and suitability of assignments and 
exams within the new digital landscape. 
Adapting to the Academic Structure de-
scribed above and transitioning all to online 
learning in one weekend 
     The seismic shift from conventional in-
person pedagogical practices to a virtual 
learning paradigm transpired in an extraordi-
narily condensed time frame—a mere week-
end. This rapid transition necessitated a sys-
tematic and agile approach to several pivotal 
aspects: 
     Academic Structure Transition. The im-
mediate migration of all educational activi-
ties to the online sphere demanded a re-
evaluation and reconfiguration of the pro-
gram's academic structure. Faculty members 
found themselves confronted with the exi-
gency of recalibrating their instructional ap-
proaches and aligning them with the parame-
ters of the virtual format. The overarching 
aim was to ensure seamless continuity in the 
delivery of course content. 
     Faculty and Student Learning Curve. This 
transition imposed a significant learning 
curve on all stakeholders within the academic 
community, including faculty, staff, graduate 
assistants, and students. The acquisition of 
proficiency in online platforms, the mastery 
of virtual communication tools, and the 
reimagining of teaching methodologies all 
constituted integral facets of this learning 
curve. The pandemic-induced pedagogical 
pivot also presented opportunities for novel 
and innovative approaches to teaching and 
learning. 
     Alternative Assessment Methods. In light 
of the abrupt cessation of in-person final ex-
aminations, educators were compelled to ex-
plore alternative methods of assessing stu-
dent learning. This imperative led to the 
emergence of innovative assessment strate-
gies, such as project-based evaluations, virtu-
al presentations, and asynchronous online 
discussions. The transition thus catalyzed 
pedagogical creativity and diversification in 

assessment practices. 
 
The Modification of Course Syllabi 
     The recalibration of course syllabi 
emerged as a pivotal undertaking in ensuring 
the effective transition of the MSWwp pro-
gram to the digital realm. This multifaceted 
process unfolded through several interrelated 
phases: 
     Faculty Consultations. The modification 
of course syllabi commenced with individual 
consultations with faculty members. These 
consultations served as a forum for in-depth 
discussions on the feasibility and implica-
tions of migrating courses to the online for-
mat. The objective was to discern the distinc-
tive prerequisites and challenges associated 
with each course, thereby facilitating tailored 
solutions. 
     Content Transfer to Online Format. The 
subsequent phase entailed the meticulous 
transfer of existing course content to the vir-
tual domain. Faculty members undertook the 
intricate task of reimagining their course ma-
terials, lectures, readings, assignments, and 
assessments to align seamlessly with the dig-
ital milieu. This process underscored the sig-
nificance of pedagogical adaptability. 
     Applicability of Assignments and Exams. 
A paramount consideration during the syllabi 
modification process was the evaluation of 
the relevance and suitability of assignments 
and exams within the online context. Faculty 
members undertook the intricate task of en-
suring that assessments remained academi-
cally robust, pedagogically meaningful, and 
congruent with course objectives, all while 
being conducive to the online learning envi-
ronment. 
     Maintaining Academic Standards. Amidst 
the transition, preserving the program's ex-
acting academic standards remained a cardi-
nal imperative. The modifications to course 
syllabi were meticulously executed with an 
unwavering commitment to upholding the 
program's hallmark of academic excellence. 
The overarching aim was to ensure that stu-
dents continued to receive a rigorous and 
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comprehensive educational experience, irre-
spective of the shift to online delivery. 
     Instructors’ Training. The cornerstone of 
the instructors' training regimen was the me-
ticulously designed Instructor’s Orientation, 
a structured and multifaceted program that 
equipped faculty members with the requisite 
skills and knowledge for effective online 
teaching. This orientation program unfolded 
through three integral components: 
 
Program Orientation 
Faculty members embarked on a dedicated 
program orientation, a foundational element 
of the Instructor’s Orientation. This compo-
nent provided educators with a comprehen-
sive overview of the MSWwp program's in-
tricacies, including its mission, core values, 
and overarching goals. The orientation eluci-
dated the program's commitment to social 
justice, equity, diversity, and inclusion, un-
derscoring the significance of its professional 
code of ethics and the creation of a safe adult 
learning environment. Notably, recent initia-
tives, such as the Anti-Black Racism Task 
Force, were highlighted, affirming the pro-
gram's dedication to promoting equitable ed-
ucational opportunities. 
     Learning Management Systems Orienta-
tion (D2L Brightspace) A pivotal aspect of 
the Instructor’s Orientation was the in-depth 
exploration of the Learning Management 
System (LMS) employed by the program—
D2L Brightspace. Faculty members were 
systematically acquainted with the function-
alities, features, and tools embedded within 
this robust platform. This orientation compo-
nent ensured that educators possessed the 
requisite proficiency to navigate the LMS 
seamlessly, enabling them to deliver course 
materials, engage with students, and adminis-
ter assessments effectively. 
     Video Conferencing Systems Orientation 
(Zoom) In the era of virtual learning, the 
mastery of video conferencing systems 
emerged as an indispensable skill set for fac-
ulty members. As such, the third component 
of the Instructor’s Orientation was dedicated 
to familiarizing educators with the intricacies 

of Zoom, the chosen video conferencing plat-
form. Faculty members delved into the nu-
ances of scheduling, hosting, and participat-
ing in virtual meetings and lectures. This ori-
entation not only facilitated synchronous 
online interactions but also enhanced the 
overall instructional quality by enabling edu-
cators to harness the full potential of virtual 
communication. 
     The department has developed a set of 
invaluable templates aimed at assisting in-
structors in the challenging task of transition-
ing their teaching methods to an online envi-
ronment. These templates, collectively 
known as "Templates for Online Delivery 
Model - Teaching Pedagogy and Methodolo-
gy for Curriculum Leads," have been meticu-
lously designed to ensure effective and en-
gaging online instruction. Whether you are 
converting existing face-to-face courses to an 
online format or seeking a flexible structure 
for remote learning, these templates offer 
comprehensive guidance. They provide de-
tailed daily schedules, emphasizing a bal-
anced mix of synchronous and asynchronous 
activities, incorporating breaks, discussions, 
and opportunities for student engagement. 
These templates are a testament to the depart-
ment's commitment to providing educators 
with the tools they need to navigate the 
evolving landscape of online education  
successfully. 
 

     Example One: Converting Existing 
Face-to-Face Structure to an Online  

Structure.  
 

     The first template (Appendix A) offers a 
detailed daily schedule for online instruction. 
It includes a mix of synchronous and asyn-
chronous components to ensure students' en-
gagement while accommodating their learn-
ing preferences. The schedule for Day 1 from 
3:30 PM to 9:00 PM involves introductions, 
course overview, syllabus review, lectures, 
breakout rooms, and breaks. It emphasizes a 
balanced approach, incorporating dinner and 
structured lecture-discussion-break sequenc-
es. Readings assigned before class set the 
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foundation for meaningful discussions and 
activities. 
 

Example Two: Possible Structure of  
Remote Learning Space – Synchronous 

Large Group/Small Group and  
Asynchronous Individual/Small Group 

Learning Activities.  
 

     The second template (Appendix B) pro-
vides a flexible structure for remote learning, 
allowing for synchronous large group and 
small group activities, as well as asynchro-
nous individual and small group tasks. This 
template incorporates ample breaks to ensure 
students' physical and mental well-being. On 
Day 1, it includes large Zoom room sessions 
for questions, instruction, discussions, and 
breakout room activities. Breaks are inter-
spersed for stretching and relaxation. Addi-
tionally, students engage in individual asyn-
chronous activities, such as video reflections, 
case studies, and discussion posts. The 
schedule fosters collaboration, reflection, and 
interaction while considering students' re-
sponsibilities and needs, with structured ses-
sions ending in group discussions and further 
individual activities. Day 2 follows a similar 
pattern, with role plays and a focus on practi-
cal skills development, followed by breaks 
and group discussions. The schedule also 
allows for extended lunchtime to accommo-
date students' responsibilities due to COVID-
19. This flexible and adaptable structure aims 
to optimize student engagement and learning 
outcomes. 
 
Curriculum Leads 
     Within the Master of Social Work for 
Working Professionals (MSWwp) program at 
the School of Social Work, Curriculum 
Leads hold a pivotal role in orchestrating the 
uniformity and excellence of academic cur-
riculum delivery across various program sec-
tions. Their journey begins with a mandatory 
orientation program, a foundational step that 
empowers them with essential knowledge 
and competencies necessary for their roles. 
These Curriculum Leads are entrusted with 

the responsibility of standardizing curriculum 
content to ensure its seamless alignment with 
the mission and values of the School of So-
cial Work. They actively promote a con-
sistent and enthusiastic approach to curricu-
lum delivery, emphasizing the cultivation of 
a dynamic learning environment that embod-
ies the institution's dedication to social jus-
tice, equity, diversity, and inclusion. 
     In addition to their role as curriculum ad-
vocates, Curriculum Leads play a vital role in 
educating instructors on university standards, 
policies, and procedures. This educational 
support extends to fostering effective com-
munication among instructors across all pro-
gram sections. Through regular and collabo-
rative engagement, Curriculum Leads facili-
tate a shared understanding of the program's 
academic rigor and integrity, contributing to 
uniformity in instructional delivery. Further-
more, as the educational landscape evolves 
towards online instruction, Curriculum Leads 
are well prepared to navigate the intricacies 
of teaching in the digital realm. Their adapta-
bility underscores their commitment to ensur-
ing that the MSWwp program maintains a 
consistent, exceptional, and equitable educa-
tional experience for all students, regardless 
of the instructional format. In essence, Cur-
riculum Leads within the MSWwp program 
serve as central figures in upholding academ-
ic excellence, sustaining curriculum con-
sistency, and nurturing a collaborative and 
supportive educational community.  
 
Administrative Staff and their Roles 
     The efficient operation of the Master of 
Social Work for Working Professionals 
(MSWwp) program relies heavily on the co-
ordinated efforts of the administrative staff 
who assume pivotal roles in the program's 
organization. This section delves into the 
roles and responsibilities of the administra-
tive staff, encompassing their involvement in 
organizing mandatory orientations, enrolling 
students in different course sections, liaising 
with Curriculum Leads and instructors, man-
aging essential resources such as Brightspace 
courses and Zoom licenses, and serving as 



 

36 

Lessons Learned from Transitioning the MSWwp Program to Remote Learning 

intermediaries between Human Resources 
and the program's and instructors' needs. 
     One of the crucial responsibilities of the 
administrative staff within the MSWwp pro-
gram is the orchestration of mandatory orien-
tations. These orientations serve as founda-
tional pillars for various stakeholders, includ-
ing students and Curriculum Leads, equip-
ping them with the necessary knowledge and 
resources to navigate the program successful-
ly. Administrative staff meticulously plan 
and execute these orientations, ensuring that 
all participants receive comprehensive infor-
mation about program expectations, re-
sources, and support structures. Through 
these orientations, students and instructors 
are acclimated to the program's mission, val-
ues, and academic requirements, fostering a 
sense of preparedness and community en-
gagement. 
     Administrative staff also play a pivotal 
role in enrolling students in different course 
sections, aligning them with the program's 
academic structure. This involves a systemat-
ic and organized process of assigning stu-
dents to their respective sections, taking into 
consideration various factors such as pro-
gram entry points and individual preferences. 
By efficiently managing student enrollment, 
administrative staff ensure that each section 
maintains a balanced composition of stu-
dents, promoting diversity and equitable 
learning experiences. Furthermore, they serve 
as primary points of contact for students, ad-
dressing inquiries, facilitating course chang-
es, and providing ongoing support through-
out the program journey. 
     The administrative staff within the 
MSWwp program undertake the essential 
task of resource management, encompassing 
the requisition of Brightspace courses, Zoom 
licenses, and other technological assets nec-
essary for seamless program delivery. They 
collaborate with relevant stakeholders to en-
sure that instructors and students have access 
to the requisite digital tools and platforms. 
Additionally, administrative staff liaise with 
external vendors and internal departments to 
secure the necessary resources and licenses, 

streamlining the program's technological in-
frastructure. This proactive resource manage-
ment ensures that the program remains tech-
nologically robust, facilitating effective 
online instruction. 
     Finally, administrative staff serve as inter-
mediaries between Human Resources (HR) 
and the specific needs of the MSWwp pro-
gram and its instructors. They bridge the gap 
between HR policies and program require-
ments, facilitating a smooth interface be-
tween these domains. By advocating for pro-
gram-specific needs and ensuring compliance 
with HR regulations, administrative staff 
contribute to the program's operational effi-
ciency and instructors' support. They play a 
crucial role in mediating HR-related process-
es, such as hiring and onboarding of instruc-
tors, and act as advocates for program-
specific considerations within the larger or-
ganizational framework. 
 

Technological Assistance 
 

     To bolster faculty members and instruc-
tors in their endeavors, they were provided 
with essential technological support and 
training. This intervention proved instrumen-
tal in facilitating the seamless integration of 
digital tools and platforms into course deliv-
ery, enriching the overall online learning ex-
perience. 
 
Program Attendants 
Within the framework of the MSWwp pro-
gram, Program Attendants play a pivotal role 
in supporting instructors with the technologi-
cal aspects of course delivery, particularly 
when utilizing Zoom. These paid student as-
sistants are an essential component of the 
program's commitment to facilitating seam-
less online learning experiences. Program 
Attendants are readily available to attend 
online courses whenever advised by instruc-
tors, serving as immediate sources of techno-
logical assistance for both faculty members 
and students in attendance. Their responsibil-
ities encompass resolving connection issues, 
troubleshooting multimedia problems, admit-
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ting students to the online sessions, and facil-
itating the creation of breakout rooms. This 
dedicated support ensures that technology-
related challenges are swiftly addressed, pro-
moting uninterrupted learning experiences 
and enhancing the overall effectiveness of 
online instruction. 
 
Interdepartmental Help 
     The MSWwp program thrives on the spirit 
of interdepartmental collaboration, harness-
ing the collective experience and expertise 
across various university units to create a 
holistic and enriching educational environ-
ment. This collaborative ethos extends be-
yond administrative processes and resource 
management, encompassing the program's 
ability to draw upon the wealth of knowledge 
and practices from diverse university depart-
ments. It is through this collaborative syner-
gy that the program optimally coordinates 
mandatory orientations, efficiently manages 
student enrollment, and strategically allocates 
resources. By borrowing insights and best 
practices from across the university's collec-
tive experience, the MSWwp program en-
sures that its operational efficiency, student 
support, and academic excellence remain at 
the forefront of its mission. 
     This collaborative spirit extends to the 
alignment of HR policies with program-
specific needs, fostering a seamless integra-
tion of university-wide processes. It serves as 
a testament to the program's commitment to 
not only adapt to the changing landscape of 
higher education but also to actively contrib-
ute to the university's culture of excellence. 
In essence, interdepartmental collaboration 
within the MSWwp program represents a 
dynamic exchange of ideas, experiences, and 
strategies, all aimed at enhancing the overall 
educational journey of its students.Top of 
FormBottom of Form 
 
Centre for Teaching and Learning (CTL) 
     The Centre for Teaching and Learning 
(CTL) stands as a formidable partner in the 
pursuit of academic excellence within the 
University of Windsor’s MSWwp program. 

Collaborating closely with faculty, staff, and 
students across campus, the CTL champions 
a culture of scholarly and effective teaching. 
This culture values, recognizes, practices, 
and rewards teaching that is grounded in re-
search and reflective practice, ultimately en-
hancing and inspiring student learning. The 
CTL offers a comprehensive range of ser-
vices to individuals, groups, departments, 
administrators, and faculties, all aimed at 
establishing instructional conditions that fos-
ter student engagement, ensure student suc-
cess, and contribute to the development of 
vibrant and enriching programs of study. 
These services encompass instructional de-
sign, pedagogical innovation, faculty devel-
opment, and the promotion of evidence-
based teaching practices. The CTL's unwa-
vering commitment to excellence aligns 
seamlessly with the MSWwp program's dedi-
cation to providing a dynamic and enriching 
educational journey for its students. 
 

Students’ Satisfaction Surveys 
 

     The transition of the MSWwp program to 
an online format has been a significant en-
deavor, and the student surveys conducted 
over the course of Winter, Summer, and Fall 
2021 provide compelling evidence of its suc-
cess. These surveys serve as a valuable indi-
cator of students' perspectives on the online 
program, shedding light on various aspects 
that are crucial for program evaluation and 
improvement. 
     One consistent theme across the surveys is 
the high level of satisfaction among students 
with the approachability and helpfulness of 
instructors. In all three reports, a substantial 
majority of students either strongly agreed or 
somewhat agreed that instructors in the 
online format were approachable and helpful. 
This positive sentiment underscores the fac-
ulty's adaptability and commitment to main-
taining a supportive learning environment, 
even in the virtual realm. 
     Moreover, the surveys indicate that the 
online classes have been conducive to learn-
ing for a significant proportion of students. 
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While opinions varied, with some students 
expressing concerns, a substantial number of 
respondents agreed that the online format did 
not hinder their ability to learn effectively. 
This finding is particularly noteworthy, as it 
demonstrates the successful integration of 
digital tools and strategies into the curricu-
lum, fostering an engaging and productive 
learning experience. 
     The MSWwp program's efforts to foster a 
safe and welcoming community were also 
well received by students, with a majority in 
all three surveys strongly agreeing with this 
statement. This outcome reflects the pro-
gram's dedication to creating a supportive 
virtual community, where students can con-
nect, collaborate, and feel at ease despite the 
online learning environment. 
     Furthermore, the positive feedback re-
garding the School of Social Work's custom-
er service and program delivery is indicative 
of the program's commitment to excellence. 
Students' acknowledgment of the school’s 
effectiveness in these areas underscores the 
institution's dedication to providing a quality 
educational experience, even during the tran-
sition to online learning. 
 
Lessons Learned When Stories Are Told: 
The MSWwp Program’s Faculty Lessons 

 
     The presence of invaluable lessons 
learned throughout this transition are critical 
to highlight as the lessons emerge from key 
leaders and scholars at The School of Social 
Work, including the Director, the MSWwp 
Program’s Academic Coordinator, and the 
MSWwp Program Field and Academic Advi-
sor. Their insights and experiences have been 
instrumental in navigating the transition to 
online learning, addressing challenges, and 
evolving the curriculum to meet the changing 
needs of students and the demands of accred-
itation standards. These lessons not only 
highlight the adaptability and resilience of 
the educational program but also serve as a 
testament to the commitment to providing an 
inclusive, equitable, and high-quality educa-
tion in the ever-evolving landscape of social 

work education. 
     Face-to-Face Delivery: Understanding 
Student Preferences. The transition from tra-
ditional face-to-face instruction to online 
learning during the COVID-19 pandemic 
brought forth a valuable lesson regarding the 
importance of understanding and accommo-
dating student preferences. While the pro-
gram's swift shift to an online format was 
necessary, the academic team, in hindsight, 
recognized the significance of conducting a 
pretransition survey to gauge students' reser-
vations about the online delivery method. 
This proactive measure could have allowed 
for the identification of potential challenges, 
particularly among students who had initially 
experienced in-person learning. Such insight 
might have informed a more gradual intro-
duction to the online program, which could 
have mitigated resistance and facilitated a 
smoother adjustment period for these stu-
dents. 
     Synchronous or Asynchronous: Balancing 
Synchronous and Asynchronous Learning 
The transition to online learning brought to 
the fore the question of whether to adopt syn-
chronous or asynchronous learning methods. 
A valuable lesson learned was the importance 
of striking a balance between these two ap-
proaches to meet the diverse needs of stu-
dents. By introducing both synchronous and 
asynchronous learning opportunities, the pro-
gram catered to students' varying schedules 
and learning preferences. This balanced ap-
proach allowed students the flexibility to en-
gage with course material at their own pace 
through asynchronous activities while also 
participating in live sessions when it suited 
their schedules. 
     Structure and Predictability: Adapting to 
Working Professionals’ Needs 
The student body of the program primarily 
consisted of working professionals with a 
range of responsibilities, including family 
care. To address their unique needs, main-
taining structure and predictability was cru-
cial. Lessons learned underscored the signifi-
cance of structuring the program to include 
well-defined schedules, including set lunch 
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and dinner times. This predictability allowed 
students to effectively plan their personal 
responsibilities around their studies, contrib-
uting to their overall success. 
     Staffing Requirements: Anticipating En-
rollment Growth 
As the program's popularity led to a substan-
tial increase in student enrollment, the aca-
demic team recognized the need for proactive 
planning. The lesson learned was the im-
portance of anticipating staffing requirements 
to maintain program quality and stability. 
With the rapid growth in student numbers, 
the program needed to hire a significant num-
ber of part-time faculty. This prompted con-
siderations about enrollment limits until the 
hiring of full-time faculty became feasible. 
Subsequently, the academic team proposed 
the hiring of full-time faculty to ensure great-
er program stability, ultimately receiving ap-
proval for this essential expansion after two 
years. 
     Standardizing Curriculum and Curriculum 
Leads: Ensuring Consistency and Quality 
To ensure consistency and maintain quality 
in the program's curriculum, the introduction 
of curriculum leads proved invaluable. Les-
sons learned emphasized their critical role in 
aligning online course content with the stand-
ards set by the Canadian Association of So-
cial Work Education. Curriculum Leads were 
responsible for overseeing syllabi for each 
course section, approving materials, and en-
suring that course content in the online pro-
gram remained identical to that delivered in 
the on-campus program. This systematic ap-
proach not only facilitated compliance with 
accreditation standards but also instilled con-
fidence among online students in the pro-
gram’s quality. 
     Immediate Response to Student Concerns: 
Prioritizing Student Support 
The transition to online learning highlighted 
the significance of providing immediate re-
sponses to student inquiries and concerns. 
Lessons learned underscored the need for 
streamlined systems through which students 
could express their concerns and receive 
timely assistance. Responding quickly with 

effective solutions to students' needs was es-
sential to prevent issues from escalating. To 
facilitate this, the program incorporated an 
emphasis on knowledge of university ser-
vices into introductory training for students, 
faculty, and Curriculum Leads. 
     Concerns about Racism in the Classroom: 
Promoting Diversity and Inclusivity 
Issues related to racism in the classroom em-
phasized the importance of promoting diver-
sity and inclusivity within the program. Les-
sons learned underscored that fostering an 
inclusive learning environment should extend 
beyond the classroom to encompass faculty 
representation. Diverse faculty backgrounds 
became a priority to ensure that faculty com-
position reflected the program's commitment 
to diversity. Efforts were made to expose 
students to instructors from varied back-
grounds, including racialized individuals, 
members of the 2SLGBTQIA+ community, 
and women. 
     Concerns about Curriculum Content: 
Staying Current with Accreditation Standards 
To address concerns about curriculum con-
tent and alignment with accreditation stand-
ards, the program undertook a comprehensive 
curriculum review. This review aimed to en-
sure that the curriculum remained up-to-date 
and responsive to pressing societal issues, 
such as colonialism, Indigenous peoples' con-
cerns, and antiracism. Lessons learned em-
phasized the need for ongoing curriculum 
evaluation to ensure that course content met 
evolving accreditation standards. Curriculum 
revision, including the integration of indige-
nous perspectives and cultural sensitivity, 
was undertaken to better prepare students for 
a more inclusive and equitable social work 
practice. Ongoing training for both students 
and faculty, covering topics such as racism, 
microaggressions, and Anti-Black Racism, 
was also introduced, reflecting the program's 
commitment to promoting inclusivity and 
equity. 
     Online Communication Challenges: Fos-
tering Effective Online Communication 
Navigating the online learning environment 
revealed several challenges, particularly re-
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lated to effective online communication. Les-
sons learned emphasized the importance of 
adopting proactive strategies to overcome 
these challenges. Vigilance regarding online 
communication and responses to expressed 
differences or concerns became essential. 
Training in online communication was incor-
porated into student and instructor orienta-
tions. The program recognized that the online 
environment provided fewer opportunities 
for students to get to know one another and 
their instructors. Therefore, the academic 
team and instructors implemented communi-
ty-building activities, even in the virtual 
realm, to foster meaningful connections 
among students and between students and 
faculty. 
 
Final Remarks 
The lessons learned from the transition of the 
program from traditional face-to-face instruc-
tion to a robust online learning environment 
have laid the foundation for continuous en-
hancement and adaptability. These insights 
are not only instrumental for the program's 
future development but also offer valuable 
guidance to educational institutions undergo-
ing similar academic transitions. The signifi-
cance of understanding student preferences, 
achieving a balance between asynchronous 
and synchronous learning, accommodating 
working professionals' needs, and anticipat-
ing staffing requirements has been recog-
nized and integrated into the program's oper-
ational framework. Moreover, the commit-
ment to fostering inclusivity and diversity in 
both faculty and curriculum content aligns 
with evolving accreditation standards, ensur-
ing that graduates are prepared for a rapidly 
changing world. The emphasis on immediate 
responses to student concerns and the proac-
tive promotion of effective online communi-
cation strategies serve as additional hall-
marks of excellence. By embracing these les-
sons, the program remains at the forefront of 
innovative online education, committed to 
delivering a dynamic and enriching educa-
tional experience for its students while serv-
ing as an exemplary model for others navi-

gating similar academic transitions. 
 
Limitations 
While this research paper has provided valua-
ble insights into the transition of the MSWwp 
program to an online format and its impact 
on student satisfaction, it is essential to 
acknowledge certain limitations that should 
be considered when interpreting the findings. 
First, the survey data collected for this study 
are based on self-reported responses and sur-
veys from students. While these responses 
offer valuable qualitative information about 
their experiences, they may be subject to re-
sponse bias. Students who had particularly 
positive or negative experiences with online 
learning may be more motivated to partici-
pate in surveys, potentially skewing the re-
sults in one direction. Additionally, the sur-
veys predominantly capture students' percep-
tions and attitudes, which may not always 
align with objective measures of academic 
performance or learning outcomes. 
     Second, the data presented in this paper 
are limited to a specific timeframe in 2021, 
encompassing the Winter, Summer, and Fall 
terms. The circumstances surrounding online 
education were evolving rapidly during this 
period due to external factors such as the 
COVID-19 pandemic. As such, the findings 
may not fully capture the long-term effects 
and sustainability of the online program, or 
the potential refinements made by the institu-
tion in response to changing circumstances. 
A more comprehensive assessment would 
require continued data collection and analysis 
over several years to track trends and ensure 
that the observed outcomes persist over time. 
Finally, it is imperative for the authors of this 
study to acknowledge that the findings from 
our research are limited to a single university 
and program, specifically the University of 
Windsor’s Master of Social Work for Work-
ing Professionals (MSWwp) program. Given 
the unique and condensed nature of the        
     MSWwp program, it becomes challenging 
to generalize curriculum-related findings in 
this study to programs designed or planned to 
be implemented similarly. However, it is 
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worth noting that the findings pertaining to 
instructors' training and technological sup-
port can serve as valuable guidelines for tran-
sitioning various social work programs into 
the virtual learning environment. 
 

Conclusion 
 

In support of the transition to the online pro-
gram, this study draws upon the valuable 
feedback collected through student surveys 
conducted during the Winter, Summer, and 
Fall of 2021 at the University of Windsor 
within the Master of Social Work for Work-
ing Professionals (MSWwp) program. The 
findings from these surveys reflect a con-
sistent pattern of positive sentiment among 
students. Across all three terms, a substantial 
majority of students either strongly agreed or 
somewhat agreed that the MSWwp program 
was meeting their expectations. Additionally, 
students found instructors to be approachable 
and helpful, considered course materials 
timely and informative, and viewed online 
classes as conducive to learning. This  
positive perception extended to the program's 
ability to foster a safe and welcoming com-
munity, with a significant number of students 
indicating that they would recommend the 
program to others. These consistently  
positive survey results underscore the  
successful adaptation of the MSWwp pro-
gram to the online learning environment, 
highlighting its effectiveness in maintaining a 
high-quality educational experience. 
     As the MSWwp program underwent this 
transformation, several significant lessons 
emerged. First, recognizing the importance of 
consulting with students who had previously 
experienced face-to-face learning and con-
ducting surveys to gauge their concerns and 
preferences before the transition could have 
helped address potential resistance and tailor 
the online program to better meet their needs. 
Furthermore, the delicate balance between 
synchronous and asynchronous learning was 
crucial to accommodate diverse student 

schedules, and providing a structured daily 
routine was essential for working students 
with family responsibilities. The expansion 
of the program led to staffing challenges, 
indicating the necessity of hiring full-time 
faculty to ensure stability. Curriculum  
standardization and a vigilant approach to 
addressing student concerns also played  
pivotal roles in ensuring the program's excel-
lence. The MSWwp program's proactive  
response to concerns about racism in the 
classroom and the inclusion of relevant  
content is noteworthy, aligning with updated  
accreditation standards. 
 



 

42 

Lessons Learned from Transitioning the MSWwp Program to Remote Learning 

References  
 

Brown, J. C., & Park, H. S. (2016). Longitu-
dinal student research competency: 
Comparing online and traditional 
face-to-face learning plat-
forms. Advances in Social Work, 17
(1), 44–58. https://
doi.org/10.18060/20870  

Buchanan, R. L., & Mathews, D. A. (2013). 
A comparison of student knowledge 
and attitude toward research: Are 
main campus students different from 
those in a hybrid environ-
ment? Journal of Teaching in Social 
Work, 33(4–5), 467–480. https://
doi.org/10.1080/08841233.2013.828
668  

Chen, N., Zhou, M., Dong, X., Qu, J., Gong, 
F., Han, Y., & Yu, T. (2020). Epide-
miological and  clinical characteris-
tics of 99 cases of 2019 novel coro-
navirus pneumonia in Wuhan,  Chi-
na: A descriptive study. The Lancet, 
395(10223), 507–513.  https://
doi.org/10.1016/s0140-6736(20)
30211-7 

Cummings, S. M., Chaffin, K. M., & Cocker-
ham, C. (2015). Comparative analy-
sis of an online  and a traditional 
MSW program: Educational out-
comes. Journal of Social Work  Edu-
cation, 51(1), 109–120. https://
doi.org/10.1080/10437797.2015.977
170  

Cummings, S. M., Chaffin, K. M., & Milam, 
A. (2019). Comparison of an online 
and a traditional MSSW program: A 
5-year study. Journal of Social Work 
Education, 55(1),  176–187. 
https://
doi.org/10.1080/10437797.2018.150
8391  

Cummings, S. M., Foels, L., & Chaffin, K. 
M. (2013). Comparative analysis of 
distance education and classroom-
based formats for a clinical social 
work practice course. Social Work 

Education, 32(1), 68–80. https://
doi.org/10.1080/02615479.2011.648
179  

Daniel, S. J. (2020). Education and the 
COVID-19 pandem-
ic. Prospects, 49, 91–96. https://
doi.org/10.1007/s11125-020-09464-
3  

Harris, H., & Myers, D. (2016). Student per-
ceptions of integrative field seminar: 
A comparison  of three mod-
els. Administrative Issues Journal: 
Connecting Education, Practice, and 
Research, 3(2), 536. https://
doi.org/10.5929/2013.3.2.  

Huang, C., Wang, Y., Li, X., Ren, L., Zhao, 
J., Hu, Y., & Cheng, Z. (2020). Clin-
ical features  of patients infected 
with 2019 novel coronavirus in Wu-
han, China. The Lancet,  395
(10223), 497–506. https://
doi.org/10.1016/
j.virusres.2020.198043. 

Lawrence, S., & Abel, E. M. (2013). Com-
paring outcomes of a web-based 
MSW course to face- to-face class 
outcomes: Implications for social 
work education. Social Work  Edu-
cation, 32(6), 762–772. https://
doi.org/10.1080/02615479.2012.730
140  

Mirick, R. G. (2020). Teaching note—Online 
peer review: Students’ experiences in 
a writing-intensive BSW course. 
Journal of Social Work Education, 
56(2), 394–400. https://
doi.org/10.1080/10437797.2019.165
6582 

Park, H. S. (2015). Comparing student re-
search competencies in online and 
traditional face-to-face learning envi-
ronments. The Online Journal of Dis-
tance Education and e-Learning, 3
(1), 1. https://
doi.org/10.18060/20870  

Statistics Canada. (2016). Census profile, 
2016 census. 



 

43 

Professional Development: The International Journal of Continuing Social Work Education 

 https://www12.statcan.gc.ca/census-
recensement/2016/dp-pd/prof/details/
page.cfm 
Lang=E&Geo1=CMACA&Code1=5
59&Geo2=PR&Code2=35&Data=C
ount&SearchText=windsor&SearchT
ype=Begins&SearchPR=01&B1=All
&TABID=1 

University of Windsor. (2019). The Office of 
Institutional Analysis.  

 https://www.uwindsor.ca/45/fast-
facts 

University of Windsor. (n.d.) School of So-
cial Work: Mission Statement. 
https://www.uwindsor.ca/msw/338/
mission-statement  

Wang, D., Hu, B., Hu, C., Zhu, F., Liu, X., 
Zhang, J., & Zhao, Y. (2020). Clini-
cal characteristics  of 138 hos-
pitalized patients with 2019 novel 
coronavirus–infected pneumonia in 
Wuhan, China. Journal of the Ameri-
can Medical Association, 323(11), 
1061–1069. https://doi:10.1001/
jama.2020.1585. 

World Health Organization. (2020, March 
11). Rolling updates on coronavirus 
disease (COVID-19). https://
www.who.int/emergencies/diseases/
novel-coronavirus-2019/events-as-
they-happen 

Wilke, D. J., King, E., Ashmore, M., & Stan-
ley, C. (2016). Can clinical skills be 
taught online?  Comparing skill de-
velopment between online and F2F 
students using a blinded re-
view. Journal of Social Work Educa-
tion, 52(4), 484–492.  https://
doi.org/10.1080/10437797.2016.121
5276  

Yin, Y., & Wunderink, R. G. (2018). MERS, 
SARS and other coronaviruses as 
causes of pneumonia. Respirology, 
23(2), 130–137. https://
doi.org/10.1111/resp.13196. 

Zheng, Y.-Y., Ma, Y.-T., Zhang, J.-Y, Xie, 
X. (2020). COVID-19 and the cardi-
ovascular system. Nature Reviews 

Cardiology, 17(5), 259–260 (2020). 
https://doi.org/10.1038/s41569-020-
0360-5  



 

44 

 
Lessons Learned from Transitioning the MSWwp Program to Remote Learning 

 
APPENDICES 

Appendix A 

Teaching Pedagogy and Methodology for Curriculum Leads 
Template for Adaptions of Face-to-Face Instruction to Online Delivery 

Example One 

Converting Existing Face-to-Face Structure to an Online Structure 
(Format of Delivery) 
Course will be a combination of synchronous and asynchronous lectures, large group and small 
group discussions, and in-class group assignments. Readings will be assigned prior to the class 
to provide a foundation for class discussions of context, integration, and application of concepts. 
The course will be taught from an ecological perspective and will cover a range of social work 
roles in indirect practice. 

Day 1 Day 2  Day 3, 4 ,5 , 6 
3:30 to 9:00 PM 
Content 
Introductions (15 min) 
3:30 to 3:45 pm 
 Course overview (10 min) 
Review of syllabus (20 min) 
Course expectations (15 min) 
3:45 to 4:30 pm 
 Break (20 minutes) 
4:30 to 4:50 pm 
 Lecture (30 min) 
4:50 to 5:20 pm 
 Breakout Rooms (30 min) 
5:20 to 5:50 pm 
 Dinner (60 min) 
5:50 AM to 6:50 PM 
 Lecture (40 min) 
6:50 to 7:30 pm 
 Breakout Rooms 
(30 min) 
7:30 to 8:00 pm 
 Break (20 min) 
8:00 to 8:20 pm 
 Lecture (30 min) 
8:20 to 8:50 pm 
 Class Wrap-up 
8:50 to 9 PM 
 
Preparation for Class 
Readings 

 8:30 to 4 PM 
Content  
Introduction of Day 
8:30 to 8:45 AM 
Community Practice: Overview 
and Models for Practice Lecture 
(40 min) 
8:45 to 9:25 AM 
Breakout Rooms (30 min) 
9:25 to 9:55 AM 
Break (20 min) 
9:55 to 10:15 AM 
Lecture (40 min) 
10:15 to 10:55 AM 
Class Discussion (30 min) 
10:55 to 11:25 AM 
Lunch (60 min) 
11:25 AM to 12:25 PM 
Community Practice: Models for 
Practice (Lecture 40 min) 
12:25 to 1:05 PM 
Breakout Rooms with Assign-
ment (30 min) 
1:05 to 1:35 PM 
Class Discussion (30 min) 
1:35 to 2:05 PM 
Break (20 minutes) 
2:05 to 2:25 PM 
Community Practice: Models for 
Practice (Lecture 40 min) 
2:25 to 3:05 PM 
Breakout Rooms with Assign-
ment (30 min) 
3:05 to 3:35 PM 
Class Discussion 
(20 min) 
3:35 to 3:55 PM 
Class Wrap-up 
3:55 to 4:00 PM 
Preparation for Class  
Readings  

(Customized by the instruc-
tor) 
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Example Two 
 
Possible Structure of Remote Learning Space – Synchronous Large Group/Small Group 
and Asynchronous Individual/Small Group Learning Activities  
Note – the timelines in the chart for Friday and Saturday are what I use as a general guide. I vary 
them based on the content and students’ needs. 

➢ 3:30 pm – 4:30 pm 

Large Zoom Room – time for questions about assignments followed by a 
combination of instruction from me (Power Points, review of documents, I 
role play with student volunteers) + large group discussion + small group 
breakout room (BO) activities/discussions 

➢ 4:30 pm – 4:45 pm 
Break (15 mins – stretch break) 
(I encourage the students to physically get up and take a full break away 
from their computer/laptop – give their body, eyes and brain a break.) 

➢ 4:45 pm – 5:45 pm Large Zoom Room – as above 

➢ 5:45 pm – 7:15 pm 
NOTE - *This extended time 
has worked well to give stu-
dents time to be with their 
families, helping with young 
children or dependent adult/
seniors, and/or the various 
responsibilities they have on 
their plates now due to 
COVID-19. 

Dinner break (1 hour; 5:45 pm – 6:45 pm) + 
Individual asynchronous activities (typically 30 mins) 
I create a document outlining varied activities about the 

content of the evening – students apply their learning. 
Students can complete the activities prior to the weekend OR during the 
scheduled time allocated for individual 

asynchronous activities. 
Usually 2-3 different activities are outlined and a clear 

time length each activity should take is included. 

· Activities consist of: 

· Viewing a YouTube video, or video accessible through Leddy Li-
brary / Kanopy, and writing a guided reflection on content/learning 

· Guided reflection on content/reading for the weekend 
Case study – with prompting questions for students to 

engage with 
Discussion posts – students create a thread and respond 

to at least 1 other student’s post (discussion topics are clearly outlined – 
content and focus, length, netiquette). 
The time at which students should come back to the large Zoom room is 
posted and highlighted at the end of the document outlining the individual 
activities – for example: NOTE – We will return to the large group at 7:15 
pm. 
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➢ 7:15 pm - 7:45 pm  
Small Group Activities in BO 
Rooms (until 7:45 pm)  

Large Zoom Room – student move into BO rooms.  
Small Group Activity (30 mins) 
• In small groups students discuss the individual activities. I  
provide a document with an outline of small group activities and timeline. 
Involves debriefing about individual activities and the creating of a docu-
ment of their small group discussion and indicating a spokesperson to 
relate key points of their small group discussion to the large group.  
A time at which students should come back to the large Zoom room is 
posted and highlighted on the small group activity document also.  
I visit each of the breakout rooms to answer questions or provide com-
mentary. On the first Friday night of the course when we are reviewing 
the format of the course, I let them know that I will visit each BO Room if 
they have questions, etc.  
At the bottom of the documents outlining the individual activities and 
small group activities, I provide a statement about how the students can 
contact me if they need assistance during the designated activities – If you 
need assistance or have a question – send me a message through the 
Zoom Chat, and I will reply.  

➢ Remainder of the evening 
7:45 pm - 8:45 pm  

Large Zoom Room - Students meet back in the large Zoom room – we 
briefly discuss the individual/small group activates + combination of in-
struction from me (Power Points) + large group discussion (mini review 
and discussion of agenda for Saturday).  

➢ 8:30 am – 9:30 am Large Zoom Room – as described for Friday 

➢ 9:30 am – 9:45 am Break (15 mins – stretch break) 

➢ 9:45 am – 10:45 am 
Large Zoom Room – as described for Friday 
BO Rooms – Student Role Plays – practicing skills 

➢ 10:45 am – 11:00 am Break (15 mins – stretch break) 

➢ 11:00 am – 12:00 pm 
Large Zoom Room – as described for Friday 
BO Rooms – Student Role Plays – practicing skills 

➢ 12:00 pm – 1:30 pm (Extended time for lunch 
and individual activities – students have a good 
amount of time for their responsibilities due to 
COVID-19.) 

Lunch break (1 hour; 12:00 pm – 1:00 pm) + 
Individual asynchronous activities (30 mins) 
Students generally return to the large Zoom room 
around 1:30 pm. 

➢ 1:30 pm – 2:00 pm 
Small Group Activities in BO Rooms (until 2:00 
pm) 

Large Zoom Room – student move then the class 
into breakout rooms for small group activities 
Small Group Activity (30 mins) 

➢ 2:00 pm – 2:15 pm Break (15 mins – stretch break) 

➢ 2:15 pm – 3:00 pm 
Large Zoom room discussion of the individual/
small group activates + as above – previous de-
scription of Large Zoom room 

➢ 3:00 pm – 3:45 pm 

Continued Large Zoom room content if needed. 
Preferred use of this time – giving students time to 
work on group assignment in pre-assigned BO 
rooms. 
I visit the BO rooms until the class ends. 
I leave the BO rooms open until 4:30 pm for 
groups that want to continue to work after the class 
ends, and I remain in the large Zoom room until 
4:30 pm to answer questions. 

Day 2- Saturday 
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